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I.  Aim: Historical Appreciation


This is a course in historical appreciation.  It has two main objectives.  The first is to learn more about the transfer and transformation of culture from one generation to the next.  The second is to become more adept at identifying and analyzing historical claims.  Ultimately the aim is to develop a more refined understanding of what it means to investigate the cultural complexity of U.S. history in a disciplined way. 

II.  Content: Education as Cultural Strategy 

In the 1780s and 90s, in the aftermath of the U.S. War for Independence, the Seneca Indian nation suffered a cultural crisis.  Impoverished by their loss of land, embittered by the extortions of U.S. agents, and demoralized by conflict within their own Iroquois confederacy, the Seneca struggled to renew their sense of identity and hope in a world where old ideals of manhood no longer could be realized, and where old rituals of community seemed to have lost their power.


This crisis of identity and hope was, in fundamental ways, an educational problem.  Education, in the words of John Dewey, is "the recreation of beliefs, ideals, hopes, happiness, misery and practices."  Without the communication of such ideals and hopes from one generation to the next, Dewey declared, "social life could not survive." Education, in this sense, is a cultural strategy by which a social group insures the "social continuity of life."


In this course we will be concerned with education in this broad sense: as the means by which a social group insures "the social continuity of life." In addition to Indians and Europeans in the colonial era, we will look at how the U.S. in the Civil War, African-Americans in slavery and freedom, and Latinos in the 20th century Southwest sought to sustain and recreate identity and hope amidst conflict and change.  


The aim of this examination is to learn from past examples of cultural continuity and change.    One way to do this is to focus on the rituals and practices by which social groups transferred culture across generations.  Historically, women have played important roles in this process.  In early 19th century Maine, for example, the mid-wife Martha Ballard and her network of female care-givers did much of the unheralded work of maintaining community bonds even in the face of political conflict, religious schisms, violence, and murder.  Similarly, in early 20th century New Mexico, women in home villages maintained families' connections to the land and to each other while men migrated North as laborers.    

To focus on the strategies and practices by which a social group maintained its culture over time is to focus on pedagogy.  Another way to think about education and culture, however, is to focus on the knowledge into which a social group is initiated.  As the books in this course illuminate, over time, culture and knowledge change.  In her book, The Geographical Imagination in America, Susan Schulten shows how conditions of war and imperial expansion changed Americans’ ideas about the geography of the world and the place of the United States within it.  In his book Native Seattle, Coll Thrush shows how Seattle city boosters used Native American imagery to create a distinctive urban history and sense of place, even as they actively erased the presense of living Native people.  As a consequence, Thrush points out, one body of knowledge was effectively displaced by another.    


What is the long-term legacy of these struggles?  How have historic conflicts of culture and power shaped the very structure and content of knowledge?  These are questions of method as well as of content.  In this course we pay attention not only to what historians have learned about the transfer of cuture in the past, but also to how they learned what they learned.  What conditions led people to change rituals of belonging or strategies for survival?  How do historians discover and analyze these moments of contingency and change?  What would it mean to construct a history of education that included these diverse stories?  To address these questions we look at models of such investigation in exemplary historical work.  
III.  Method: Learning from Example

In this course we analyze the historical claims of eight exemplary historical works.  Each of these works makes use of different kinds of evidence, gives voice to different peoples in U.S. history, highlights different elements of historical research, and suggests different ways of framing educational issues.  Each also successfully transcends the many limitations of historical evidence to convey the complex meanings of historical events and experiences in people's lives.


One objective in examining these works is to understand how the main historical claims in each case are constructed and presented.  In the process, we will develop a more explicit account of elements of historical analysis such as:  critiquing historical sources, discovering historical intent, assessing historical consequences, putting evidence in context, and making use of theory. A second objective is to explore how the perspectives of the people and events that form the subjects of these works might challenge us to alternative conceptions of education and educational history.  


The course is organized into two sections, each corresponding to one of these two objectives.  

In the first part of the course, Identifying and Analyzing Historical Claims, we concentrate on historical method.  What counts as a historical claim?  How are historical claims developed and substantiated? Throughout this part of the course, students will be asked to focus on a different methodological issue in weekly reports (discussed below).  These reports will provide a starting point for discussing how the main historical argument of each book was constructed. 
In the second part of the course, Problems in the Transfer and Transformation of Culture, we concentrate on the imaginative task of (re)constructing the history of education from a cultural perspective.  What issues in the transfer of culture are illuminated by each of our historical texts?  How could we synthesize the work represented by these texts into a new vision of the history of education?  What would it mean to write a truly multicultural history of education?  Throughout the course, students will be asked to take turns identifying and framing such educational issues and presenting their ideas orally to the class.
Written work includes a weekly 1-2 page report on the book assigned.  For each report students are asked to pay particular attention to a different aspect of historical method.  For the final 7 to 10 page paper, students will identify and develop an issue in the transfer of culture in relation to at least four of our texts.  For further information on written assignments, see section VII of this syllabus.  

IV.  Texts

There are eight books assigned for this course.  Copies are available for purchase through the University bookstore.  The books are:


A.  Anthony F. C. Wallace, Death and Rebirth of the Seneca  (Vintage, 1972).


B.  Laurel Thatcher Ulrich, A Midwife's Tale (Vintage, 1991).


C.  Garry Wills, Lincoln at Gettysburg (Simon and Schuster, 1992).

D.  Heather Andrea Williams, Self-Taught (U. of North Carolina, 2005).


E.  Sarah Deutsch, No Separate Refuge (Oxford University, 1987).

.
F.  Susan Schulten, The Geographical Imagination in America (University of Chicago, 2001).

G.  Coll Thrush, Native Seattle (University of Washington, 2007).

H.  David William Cohen, The Combing of History (University of Chicago, 1994). 
V. Expectations

Students are expected to come to each class, to be familiar with the reading assigned for that class, and to be prepared to share their understanding of what they've read.  Written assignments are also considered part of preparation for class discussion.  They are due at the beginning of the class session for which they are assigned.  Eight weekly reports and one final essay are assigned as part of the course.  Students will be assigned to take turns identifying educational issues in each of the books we read and presenting their ideas to the class.  Grades will be based on written work, oral presentation and class participation. (See section VIII.)

VI.  Course Schedule

A.  Identifying and Analyzing Historical Claims 
1.  April 2
Introduction





A.  Discovering "strategy"





B.  Posing educational questions



2.  April 9
Education as Strategy





A.  Recognizing historical claims





B.  Education and the transfer (or transformation) of culture 




Reading:
Wallace, Death and Rebirth of the Seneca






Cohen, The Combing, pref. & chap. 1.





Due:

Report #1: Historical claims


3.  April 16
The Social Continuity of Life





A.  Putting evidence in context





B.  Issues of social reproduction





Reading:
Ulrich, A Midwife's Tale






Cohen, Combing, chap. 2, pp. 24-49
Due:

Report #2:  Historical contexts



4.  April 23
Transformations of Culture




A.  Discovering historical intent





B.  Education and the cultivation of leadership





Reading:
Wills, Lincoln at Gettysburg






Cohen, Combing, chap. 3, pp. 50-77.

Due:

Report #3:  Historical interpretation


5.  April 30
Education and Power




A.  Uncovering historical evidence




B.  Recognizing agency




Reading:
Williams, Self-Taught







Cohen, Combing, chap. 4, pp. 78-111.




Due:

Report #4:  Historical evidence


B. Issues in the Transfer and Transformation of Culture
6.  May 7
Time and place



A. Defining units of analysis



B. Analyzing change




Reading:  
Deutsch, No Separate Refuge


Due:

Report #5:  Summary Analysis


7.  May 14
Past and Future





A.  Assessing implications



B.  Knowledge and imagination 




Reading:
Schulten, Geographical Imagination



Due:

Report #6:  Summary Analysis
8.  May 21
Issues of Identity


A.  Recovering meaning


B.  History and possibility
Reading:
Thrush, Native Seattle.



Due:

Report #7:  Summary Analysis


9.  May 28
Issues of Conflict and Cultural Change




A. Studying conflict

B. Critical history
Reading:  
Cohen, Combing, chap. 5-8 & concl., pp. 112-250.






[No report due.]


10. June 4
History and Education





A.  Constructing a multicultural history of education





B.  Re-imagining the history of education from a cultural perspective






Due:

Final Thought Paper
VII.  Written Assignments

Eight 1 to 2 page weekly reports are assigned for this course, and one final 7-10 page "thought paper."  Guidelines for each of these assignments appear below.


A.  Weekly Reports

1.  Identify five historical claims in The Death and Rebirth of the Seneca.  State each of the claims in just one or two sentences. Be sure to provide page references. Due April 9. 
2.  Choose one diary passage that Ulrich analyzes in A Midwife's Tale.  Briefly identify the historical context(s) in which Ulrich interprets that evidence.   Due April 16.
3.  Identify one point of interpretation examined in Lincoln at Gettysburg.  Discuss an alternative interpretation and how Wills did or did not address it.  Due April 23.
4.  Choose one major claim in Self-Taught.  Identify the sources of evidence Williams uses to substantiate that claim.    Due April 30.
5.  Write a short “summary analysis” in which you briefly describe the structure of the argument in the book assigned, the sources of evidence the author used, and the main issues of context and interpretation the author engaged.   (These elements of analysis will be discussed in class).  Due May 7, 14, and 21.
B.  Final Thought Paper, due June 4.

Write a seven-to-ten page essay in which you identify and develop an issue in the transfer of culture in relation to at least four of our texts.  Following are two possible general directions for this paper.

1.  Analyzing issues of cultural conflict and change
One way of pursuing a cultural history of education is to focus on moments of conflict and change in experience and culture.  In her book, Self-Taught, Heather Andrea Williams describes the often violent conflicts that attended African-Americans’ efforts to acquire education during slavery and after emancipation.  This conflict occurred, she asserts, because both blacks and whites recognized that education and power were “terms of an indissoluble couplet,” and that an educated black population could bring about a “seismic upheaval” in the structure and culture of southern life.  The great determination and sacrifice with which African-Americans continued to pursue education even in the face of such violence and opposition reveal their educational values and commitments. 
Similarly, Anthony F. C. Wallace, Sarah Deutsch and Coll Thrush focus on conflicts between cultures in their studies of the colonial Northeast, the Southwest frontier, and the Pacific Northwest.  In particular, each of these studies examines the cultural consequences for indigenous or settled non-Anglo communities of their encounters with aggressive Anglo-white invaders of their territories.    
What can we learn from these cases about human capacities for cultural resistance, transcendence and transformation?  What specific cultural resources and practices did these groups draw upon to survive in the face of difficulty?  How did they achieve “social continuity” in the face of change?  Write an essay in which you draw upon at least four texts from the course to identify, define and develop your thinking about a particular problem in the transfer of culture (in other words, an educational problem) and/or a strategy of cultural survival (in other words, an educational strategy) in a context of historical conflict and change.  



2.  Analyzing cultural artifacts as evidence of education and cultural change
Another way of constructing a cultural history of education is to analyze the intellectual and cultural assumptions of society as revealed in the artifacts it creates.  In her book, The Geographical Imagination in America, Susan Schulten examined four main types of types of artifacts to uncover the most salient geographical ideas and concepts promoted through popular culture and education in the U.S. between 1880 and 1950: maps, National Geographic magazine, school textbooks, and professional organizations and literature.  She then analyzed these sources and identified two main periods of change in how people understood and “imagined” the world and the place of the U.S. within it. 
Embedded in Shulten’s account is a critique of the limitations of popular geographic conceptions and assumptions.  Schulten illuminates not only what people thought, but what their way of thinking prevented them from seeing and understanding about the world.  Similarly, in his collection of essays, The Combing of History, anthropologist David William Cohen uses a miscellany of artifacts to show how history serves different purposes in different contexts; how ways of seeing can also become ways of “not seeing;” and how history itself is a strategy in certain power struggles.
Paying close attention to the sources of evidence, theories of change, methods of inquiry, and types of claims employed by the authors of at least four texts assigned in this course, write an essay in which you analyze issues of cultural conflict and change in education and curriculum.  How do Wills, Schulten, Thrush and Cohen illuminate the ways that certain cultural norms and conceptions opened up and at the same time limited historical possibilities? 
VIII.   Grading Criteria

Grades for this course will be based on written work, oral presentation and class participation.  The eight weekly reports together will be worth 40% of the final grade; the final "thought paper" 30%; oral presentation 10%; and class participation 20%.  Grading criteria for written assignments, oral presentation, and class participation appear below.

A.  Eight Weekly Reports (40% of grade)

The purpose of these short reports is to become adept at identifying and analyzing historical arguments and claims.  For each report you are asked to identify a specific aspect of historical argument.  Each report will be evaluated according to the following criteria:

1. Report successfully identifies examples of the concept in question (historical claim, historical context, historical evidence, structure of argument, etc.).

2. Report shows clear understanding of concept.

3. Examples are clearly stated and referenced.

4. Examples show good insight into the main content and argument of the book.

5.    Report is submitted on time.

B.  Final "Thought Paper" (30% of Grade)

The idea behind the final paper is for you to sythesize material from the course by defining and developing an educational issue in relation to the course readings.  Papers will be evaluated according to the following criteria.

1. Issue shows some intellectual imagination and creativity.  

2. Issue is well-defined.

3. Connection between the readings and the issue is clear.

4. Presentation of issue shows good understanding of texts.

5. Report is well-written and concise.

6. Report is submitted on time.

C. Oral Presentation of Issues in the Transfer of Culture (10% of grade)

Students will be assigned to take turns presenting their ideas about the educational issues illuminated by the assigned texts. Oral presentations will be evaluated follows.

1. Presentation of ideas is clear and well-defined.

2. Connection between the reading and the ideas is clear.

3. Presentation of issue shows sound understanding of text.

4. Ideas are presented in a way conducive to discussion.

5. Presentation makes good use of allotted class time (20 minutes maximum).

D.  Class Participation (20% of grade)

Good class participation is essential to the success of this seminar.  Good participation is not the same thing as talking a lot, however.  Participation will be evaluated according to these criteria:

1. Attends class.

2. Shows familiarity with assigned readings and completion of assigned work.

3. Demonstrates reflective engagement with the material and readiness to share.   Genuinely seeks increased understanding.

4. Contributes to the understanding of others by pointing out important ideas, raising throughtful questions, and/or generating good insights.

5. Listens well to others and responds to their contributions.  Exhibits respect and civility toward others in the group.

 IX.  Grading Rubric

Papers and presentations will be evaluated according to the “standards of evaluation” stated above.  Grades will be assigned as follows: 

3.9-4.0
In addition to satisfying all the requirements of the assignment and being well-written or presented, this paper or presentation is exceptional in some way; i.e., exceptionally thoughtful, thorough or creative.

3.6-3.8
This paper or presentation satisfies all the requirements of the assignment and is well-written or presented.

3.3-3.5
This paper or presentation addresses all the requirements of the assignment, but is problematic in at least one area (i.e. the argument is confused or confusing; the argument is not well-supported with evidence; the argument fails to consider obvious counterpoints).   

3.0-3.2
This paper or presentation fails to meet all the requirements of the assignment and/or is problematic in more than one area.

2.0-3.0
This paper or presentation fails to meet the requirements of the assignment.
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